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KS1 Calculation Policy

This document shows the way in which just the use of all four operations are typically taught across KS1.
It is important to remember that often a mental strategy can be more suitable and efficient when solving
a problem.

All four operations are separated into 3 different representations: concrete, pictorial and abstract.

Concrete representations are where physical equipment (or “manipulatives”) are used to help understand
a mathematical concept. Although specific examples are given throughout the document, a wide range of
equipment will be used (some examples are included below). It is important that children experience a
range of different representations when learning mathematical concepts.

Pictorial representations are where drawings/pictures are used to help understand a mathematical
concept. These can be just picture of a concrete representations (e.g. a drawing of base 10) or it could be
strategies such as bar models, par-part-whole models or number lines. Again, it is important that children

experience a range of different representations.

Abstract representations are where numbers (or letters) are used to represent a mathematical concept.
This is the representation which is typical thought of as “maths” and is usually the most efficient;
however, understanding just an abstract representation (and not pictorial and concrete versions) can
suggest that the actual mathematical concept is not completely understood.
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Calculation Policy — Addition — Reception

Objective Concrete Pictorial Abstract
Children to count physical objects: Children to count pictures of things: e.g. Children verbally counting without any
e.g. How many teddy bears are | e.g. How many blue counters objects or pictures: e.g. count to 10.
Year R there? ‘are there? il A A
Children to write numbers in the correct
— Counting in aaagg ® .‘..
order
1s from O aa ‘..‘...
(up to 10) Children will be introduced to common man.lpulatlves: Children to move onto filling in missing
(up to 20) e.g. Count out 7 beads on the bead strings. . . . ]
. Number lines to be introduced as a way numbers (verbally and written):
How many counters are there in our 10s frame? . , ..
I of counting. e.g. What’s the missing number?
0/00/0'6 Sl
L J( ) 01234567809 10 1,2,3,4, ,6,7,8,9
Children encouraged to cqunt fror.n a given number (rather than Children to use number lines to help Children beginning to use mathematical
. zero) I?y first fm,d,mg one more. count on from a given number: sentences to show addition
Year R e.g. Child starts with 7 multilink and counts out 1 more. , N
— Counting in How many multilink do you have now? e.g. What's one more than 4:
1s from a y 4 ’ L L o Children to say what is more than a given
¢ = | I I I I I I 1 I | H . ?
number (O of o of ol off &) | 612 3@ 56 780 10 number by counting on: e.g. 5 + 3:
Eﬂp :2 ;8; .Children to. count fr9m a given number: What’s four more than 2? Fingers could still be used to help counting;
p e.g. Child starts with 4 n‘.lle/tI/Ink and counts ou?t 3 more. CLOYYYY however, it is important to start from the
How many multilink do you have now: [T given number —e.g. 5...6... 7... 8...
CCE 0 1® 34 56 7 8 9 10
Children to combine two separate values — ideally by counting hil hol |
up from one of the values. Children should begin subitising Children to use part-part.-v.v ole models Children to mentally combine groups:
Year R (instantly recognising the amount) of small quantities. to show two parts combining to make a eg.3+2="?
- Combining whole:

two parts to

make a whole
(up to 10)
(up to 20)

e.g. How many counters are there altogether?

Children could count on four from 3 (by recognising there are 3
orange counters) or count on three from 4 (by recognising there
are 4 purple counters).

Children beginning to recognise and recall
the number bonds which make 10.
i.e. 0+10, 149, 2+8, 3+7, 4+6, 5+5




Calculation Policy — Addition — Year 1

Objective Concrete Pictorial Abstract
Childr?n to use manipulztives (suchhas tens frame;) tolclc;unt on Children to use number lines to help Children to say what is several more than a
rom a given number: e.g. What is 4 more than 11: ; .
g g counton frc_)m a given number: given number by counting on: e.g. What is
Year 1 000006 o000 e.g. What is 4 more than 117 three more than 137
- Counting 00000 m — I
in 1s from a @12 13 14 15 16 17 18 19 20 Fingers cou'ld. S'FI” be used to help counting;
(nurtnb;r;) Children will also add values which cross over 10: h0\.Never, it '; |mportalr;t tc;;tarlt;rogthe
up to . given number:e.g. 13... 14... 15... 16...
e.g. What lsl 4 more than 8? What is 4 more than 8?
‘ ‘ ‘ ‘ ‘ L ][ J | ' YYY\T b Children to express counting on as number
000066 6 7 . 9 10 11 12 13 14 sentences:e.g. 13+3 =16
) As children become more familiar with
Children to combine two separate values. Manipulatives (e.g. bead Children to use part-part-whole models numbers, they should be able to add
Year 1 string and 10s frame) will encourage children to recognise 10. and bar models to show two parts smaller amounts together mentally
- Combining eg. 13+5=7 combining to make a whole: (without counting) -e.g. 2+ 2 = 4.
wopartsto | _ Yy 0000000 00— 00000 — I
make a @
whole ? Children to recognise and recall the
(up to 20) 0 00ee 0006e : number bonds which make 10.
o00006 000 13 i.e. 0+10, 1+9, 2+8, 3+7, 4+6, 5+5
Children to combine two amounts which bridge (cross over) 10.
Children to use their number bonds to 10
Year 1 With manipulatives, this is the same process as above. to regroup numbers to make 10. This is perhaps the most efficient strategy
- Adding eg.7+5="? a for adding mentally.
together
numbers W ( Y\ By using their knowledge of number
which } bonds, children to add numbers (which
bridge 10 oo000 o0 6 @ 8 9 10 11 12 13 bridge 10) mentally bY regrouping
by ) ‘ ‘ ‘l numbers so that they first make 10 -
regrouping Children to recognise that 7 and 3 make eg.4+7=10+1=11

With the above example, children to recognise that 7 and 3 make 10
and two more than 10is 12.

10 and two more than 10 is 12.




Calculation Policy — Addition — Year 2

Objective Concrete Pictorial Abstract
Vear 2 Children to use their If a calculation bridges 10, As well as using pictures of base 10 and tens
- Adding a understanding a place value to children need to regroup their frames, number lines can be used visually This is perhaps the most efficient
Ldi ? add a 1-digit number to a 2-digit numbers to make 10. demonstrate an addition: strategy for adding mentally.
numb(ftoa number:e.g. 52+7=7 e.g.38+5=7? e.g.38+5=7?
5-diit ?? ?i ?i ?? ?— By using their knowledge of number
& — == =T bonds, children to add numbers (which
number @ 010/|016//010/10/0 /@ bridge 10) mentally by regrouping
(|n'cluq|ng + aw 0101101011010/ |01/ |0 (Y\ numbers so that they first make 10 -
bridging) O ew 00110191010 |0/0 38+5 4¥)+3 43
e.g. = =
e @a [oo/¢ees/ce 37.39 40 41 42 43 44
_ ) eglf3+4=7, 0 . .
As chlldre'n' begl‘n to become then 30 + 40 = 70. Bar models and part- Through the dlfferent r.epresethatlons
Year 2 more familiar with numbers, R R and use of manipulatives, children
) ; [ WS part-whole models are e 9 X )
- using they should begin to us known . . should begin notice the patterns
. Qae useful for visualising
known facts facts to help solve questions v calculations ? between numbers.
quicker. a0 | 30 e.g.lf3+4 =7 whatis 30 + 40?
Children to add tens to a 2-digit number by using place value As w.eII a IREEERE a0 L .
i _> using TTaln vl o alnlm By recognising that when adding
Year 2 knowledge: e.g. 47 +30 = . .

- Adding pictures of B EREREEIEE multiples of 10, the ones column stays
multioles of base 10and |# == w0 s % ¥ #|:n w the same, children should begin to add
10 tga 5 0 ® tens frames, |4 2| W s w6 @.;ﬁ w50 multiples of 10 to 2-digit numbers

di ay Bu | numberlines 1l mentally:
number . = . . or 100 I @373 7 | &0 €.g. 47+30=
. . Squares can 8 |82 |83 |84 |8 8 |8 88|89 P 40+30+ 7=

Children to recognise that the ones value does not change. b;;j;‘g fg I Il el Il e 70+7=77

Children to combine adding tens and adding ones. As well as using pictures of base 10 and tens Children to write .OUt their partitioned
e.g.32+44=7 e.g.27+34=7? frames, number lines or 100 squares can be workings: e.g.
Year 2 ' o BB used:e.g. 37+25="7 37+25
_ adding 10 ones are 30+7 20+5
two 2-digit exchanged for - 25 e

numbers 11 1 | | | 745=12

There are 7 tens and 6 After exchanglng, there are 6 tens and 1| 37 a2 62 50+12=62
ones - which is 76. ones - which is 61.




Calculation Policy — Subtraction — Reception

Objective Concrete Pictorial Abstract
Children to count the number taken away and recount the
remainder: e.g. If | had 9 teddy bears and took three away, Children to count out and cross off images This is a very difficult concept to achieve
Year R how many are left? when taking away. Then, count the remaining abstractly at this age; however, with
- Take away in images: smaller numbers, some children may be
ones and g a g a a g 8 8 8 eg.5-3=7> able to picture taking away something in
recount - - . . . their head and counting how many are
After counting out and removing three of the teddy bears, left.
children to recount how many are left over.
Children to fill in missing numbers with
descending numbers:
Children to count backwards from the starting number: Children to count back from starting number ea 109 8 7| g 5u 4321
e.g. If you took 2 counters away, how many would be left? (crossing off each one as they count): e.g. If | R et
Year R took 4 stars away, how many would be left? Children to start with the starting value
] Countmg . ‘ ‘ ‘ . . . and count back in their heads (fingers
backwards in could be used to help track how man
ones from a After removing one each time, children to count P Y

given number

backwards from starting value: e.g. 7... 6... 5.
Fingers are useful for remember how far has been counted
back.

Children start with starting value and count

back:e.g. 6...5...4... 3... 2.
Again, fingers are useful.

they have counted back).
eg.5-2=7?

5..4..3.

Children to compare two amount and see how many more

Children to compare images of different

amounts: e.g. How many more apples are there

Children beginning to use mathematical

Year R of something there is: e.g. How many more green counters than oranges? sentences to show differences:
- Finding the are there than orange ones? 6 6 3 6 6 eg.5-3=7
difference
between two . . . . . . . |
amounts

\
00

Children to compare values mentally.
e.g. How much more is 5 than 3?




Calculation Policy — Subtraction — Year 1

Objective Concrete Pictorial Abstract
Children to count the number taken away and recount the Children to use images of objects or manipulatives This is a very difficult concept to
remainder. Children should be beginning to subitise (e.g. 10s frames) to cross off and recount ) Y . P ;
(recognise amounts instantly) to help with calculations: & ' achieve abstractly; however, with
Year 1 3 smaller number.s, some c.hlldren
Taking away e.g.8—3=7 e.g.12-5=7 e.g.15-4=: eg.15-7=7? may beablg to picture taking away
and recounting —0000000—00008- soeee soeee and counting how many are left.
remainder oeeee 000X (X% . .
Children are more likely to prefer a
With bead strings, children to move beads across and O[3 5| X[ X K] ) | X X different strategy when solving
recount remainder. abstractly.

Children to count backwards from the starting number,
removing an object each time. Fingers are useful for
remembering how far has been counted back.

As well as using images of objects or manipulatives,
children to use number lines or 100 squares to

T ) Children to start with starting value
visualise counting backwards.

Year 1 and count backwards mentally
- Counting e.g.8-5=7 e:|7..12 -4 =.|? e.g.5-3=7? e.g.11-3=7? (finhgers couldtl:]e ushed to helpit(rjack
ow many they have counte
backwards f -
aaciv\:ev:rnjmrs: !!_. ®|® :|: . gs\f\ < )\ back).
1 -1 -1
& N|N|X on I A ) £y
ar. s vo 1352
8..7..6..5..4..3. 12..11...10.. 9. 8. 6 7 8 9 101213
Children to compare two amount and see how many more | Children begin by using images of differentamounts . e
Year 1 . ] . ) ) . : This is a very difficult concept to
. of something there is: e.g. What is the difference between | and move onto bar models: e.g. What is the difference .
- Find the achieve abstractly at; however,
diff 16and 9? between 16 and 9?
ifference

with smaller numbers, some
between 2 .........’......' 16 | children may be able to picture the

| [
values “...“‘. I 9 [ ? - difference.

Children to count back from | Children to count forwards Number lines are an effective way to demonstrate Children to solve mentally or with
15 number: e.g. 13— 7 = ? from 2M: e.g. 13— 7=? counting back to 10 visually:e.g. 13 -7="? workings: e.g. 13-7=7?
Year 1 oo /—?\ /—5\ Get to 10: Get to 10:
- Subtracting 101000 ol , — = 13-3=10 7+3=10
00000 oleeee T e s T ST U TR T H S
one number L J _ri sl ; elz sI; 1'0 1|1 1Iz@1|4 el C;) sls sla 1|u 1|1 1|z 1I3 1|4 How much How much
from another by x® N0 further: further to 13:
making 10 ee 7+3=10 10+3=13 How far back to 10 =3 How much to reach 10=3 7-3=4 10+3=13
13-3=10 10-4=6 3+3=6 How much further =4 How much furtherto 13 =3 End at: Altogether:
B B Endupat=6 How much altogether = 6 10-4=6 3+3=6




Calculation Policy — Subtraction — Year 2

Objective Concrete Pictorial Abstract
Year 2 Ch”(:;z:itzr:tl?seasway Childgf:szﬁ]relcg.gnise As well as pictures of manipulatives, m.Jml?er linesor | Children to work out how far back
- Subtracting a . 5pg PP o0 34 _gG e 100 squares to be used to show this visually: it is to the nearest 10 and then
1-digit number g o g - eg.34-6=7? how much further they need to go.
from a 2-digit 00|00 o0 % f?\ e.g.34-6=7
number 00 o0 |00 x . - 34-4=30
(including 000000 x L1 T e 6-4=2
bridging) RENKK 00 000X x T T | r 1 T 1 T 1 1 30-2=28
ReEX o000 ox 27 28 29 30 31 32 33 34 35 (36) 37
] e.g.If5-3=2,then50-30=20 e S
As children become " 8 B B K Through experiencing different
more familiar with representations and the use of
Year 2 Bar models and part-part- o e ) i )
. numbers, they should manipulatives, children should
- using known . whole models are useful . L
facts begin to use known for visualising calculations begin noticing the patterns
facts to help solved 50 between numbers.
guestions quicker. 30 5 e.g.lf5-3=2 whatijs 50 — 30?
Children to subtract tens from a 2-digit number by using | As well as using 1‘1 '; Z ,: TZ ' ; 177 ; ; z By recognising when subtracting
Year 2 place value knowledge: e.g. 68 —40 = ? pictures of w2 |alnn » 2 (@)= o multiples of 10, the ones column

- Subtracting
multiples of 10

31 32|33 |34 |35 36 37|38

manipulatives,
number lines or

D
>
B L2 [ L3 |44 |65 k6 47 | 48 | &9 50
]
51 | 52 |53 | 54 |55 |56 57 | 58
N

stays the same, children should
begin adding multiple of 10

from a 2-digit 100 squares can o 62|65 o6 &7 [@ea mentally
number be used: AN L R e T e.g.68—-40=60—-40+8 =
e'g' 68—40=? ‘JIIQQ 93 | 9y | 95 %.cn.aa qq-loo 20+8=28
Children to combine subtracting tens and ones. As well as using pictures of base 10 and tens frames, Children to write out their
e.g.57-23=7? e.g.32-14=7 number lines or 100 squares can be used: partitioned workings: e.g.
e.g.32-14=7"?
Year 2 @ 1 tenis exchanged 32-14 =
ésdl{bfcractinfa t X f°'1°°"es = 1 T 32-10-4
-digit number .Q—Q_‘Q_‘xx m\
from another 2- - N ReREX X | 10 L2720 32-4 =28
digit number e X | | I | -
. 18 28 30 32
There are 3 tensand 4 ones | Thereis 1tenand 8ones 28-10=18

left — which is 34. left —which is 18.
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Calculation Policy — Multiplication/Division — Reception

Objective Concrete Pictorial Abstract
Children to recognise the patterns in doubled amounts. As well as drawing pictures of representations
Children to use a wide range of manipulatives and showing doubling, children to use bar models
equipment to show twice as much: e.g. Double 3 is... and part-part-whole models: e.g. Double 3 is...
Children to show doubling as repeated
Year R ? addition and solve mentally (using
- Doubling strategies such as counting on):
oo Q00 (29 B
C e.g. 3add 3 equals?
Children to recognising halving as sharing objects into 2 Children to share amount out into 2 groups by
groups: e.g. What is half of 6? drawing: e.g. What is half of 6?
Year R
- Halving by
sharing into 2
group Children to use knowledge and
understanding of grouping and sharing to
begin to recall half of an amount:
Children to recognising halving as splitting objects into . . e.g. What is half of 6?
) . Children to share amount out into groups of 2 ‘g !
Year R groups of 2: e.g. What is half of 6? by drawine: What is half of 67
- Halving by y drawing: e.g. What is half of 6:
finding groups
of 2
Children to recognise odd and even numbers by whether Children to halve numbers to recognise
Year R they can be halved. _ whether they are odd or even. . .
] Children to recall which numbers are odd
- Recognise odd T I T and even:
and even o (@)®) ©) '
b [ J BN |BN|e)e)|e)e) O 10O e.g.Is 3 odd or even?
numoers [_!7 | e)e)|e)e)[e)e O[O0 oo
0o e e oolloo]oollclo] Bl [oDo0tlo
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Calculation Policy — Multiplication — Year 1

Objective Concrete Pictorial Abstract
Children to recognise doubling as multiplying by 2: As well as drawing pictures of representations
eg.7x2=7? showing doubling, children to use bar models _ _
‘ and part-part-whole models: e.g. Double 3 is... Children to show doubling as repeated
. . addition and solve mentally (using
Year 1 @ 9 ‘ e strategies such as counting on):
5
- Doubling . ‘ ‘ “..-.. ) e.g. 7x2 =7
' vootbbbt
. ‘I . e a 7 7 7+7=14
Children to use a wide range of equipment and As well as drawing pictures of objects and Children to count forwards and backwards
manipulatives to countin 2s, 5s and 10s: e.g. manipulatives, children to use number lines or from any given multiple of 2s, 5s, 10s
100 squares to show countingin 2s, 5s and verbally or written: e.g.
Year 1 0 00000000 : o antine Y ?
- Counting in 0060606060000 2..4..6..8..10..
+5 +5 +5 +5 +5 +5 +5

2s, 5s and 10s

a2 a00000 00000, .

Sisicieiel[elcisislelieloicisisleieicisiel/eicleislelieleiciele]

I | I I [ [ [ I
0O 5 10 15 20 25 30 35

50...40... 30... 20... 10... O.
25...30... 35... 40...

Children to find groups of numbers using manipulatives:

Children to draw pictures of groups of

Children to use repeated addition to

eg.4x3=7? numbers: e.g. 4x3="7? multiply numbers: e.g. 4x 3 =7
Year 1
numbers by 3+3+3+3=12
. OR
using repeated
e 9000 0000-0800- @@ 4+4+4=12
Children to use objects (e.g. counters) to show an array of Children to draw arrays (e.g. with dots or Children to visualise arrays and complete
a multiplication: e.g. 3x5="7 crosses) to show multiplication: e.g. 6x 2 = ?. multiplication by repeated addition:
- Using arrays ... ... .. XX
to show 000 00000 XRXXXX XX 6+6=12
multiplication 000 00000 §X 2+2+2+2+2+2=12

XX
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Calculation Policy — Multiplication — Year 2

Objective Concrete Pictorial Abstract
Children to use manipulatives to double a number: As well as drawing pictures of representations ] o
41x2=7? 6x2=2 showing doubling, children to use bar models Children to par'.cltlon numbe_r :;nd then
Year 2 €.9.cOX 2= and part-part-whole models: e.g. Double 3 is... double:e.g. 26x 2 =:
- Doubling r C 26
includin T @ -~ ~
(Ir;)c b.g - O ? 20 + 6
numbers bigger © O |X2 |X2
than 10) o ]
v v = s @ @ 14 | 14 0 + 12 = 52
80+2=82 40+12 =52
Children to find groups of numbers using manipulatives: As well as drawing pictures of manipulatives, Children to use repeated addition to
e.g.6x4="7" children to use number lines: e.g. 6 x4 =7 multiply numbers: e.g. 6 x4 =7
Year 2 = ¥ 3 3
-Multiely | 9SOO08-088000-O00000-CO00e
A A S S 6+6+6+6=24
numbers by 0 6 12 18 24
WU o 2 00,0000,0000, o AN AN AN AN N
dditi
addition | | | | | | | 4+4+4+4+4+4=24
0 4 8 12 16 20 24
Children to use objects (e.g. counters) to show an array of Children to draw arrays (e.g. with dots or Children to visualise arrays and complete
a multiplication: e.g. 6 x5="7 crosses) to show multiplication: e.g. 5x 7="2. multiplication by repeated addition:
Year 2 00 x X e.g.5x7=7?
B 000000 o0 XXX XX KX % X X X X
- Using arrays 00000
000000 X X X X X XXX XX XX
to show 000000 ..::: XX X X X XXXXX§X 7+7+7+7+7=35
Itiplicati X XX X X XXX XXX X
multiplication 000000 ::... XX X X X XXX XX XX 5+5+5+5+5+5+5=35
000000 XXX XX
00000

Year 2
- Recall the 2, 5
and 10 times
tables

Children to use their knowledge of repeated addition and
arrays of the 2s, 5s and 10s to help with their recall.

As well as drawing pictures of objects and
manipulatives, children to use number lines or
100 squares to show counting in 2s, 5s and
10s: e.qg.

I I I [ [ [ [ I
0 5 10 15 20 25 30 35

Children to begin to instantly recall their
times tables knowledge for the 2s, 5s and
10s:
e.g.3x5=15

Children to also recognise associated
division facts:
e.g.15+-3=5




Calculation Policy — Division — Year 1

Objective Concrete Pictorial Abstract
Children to recognising halving as sharing or splitting: Children to share/split amounts in half by
e.g. What is half of 127 drawing: e.g. What is half of 12?
Year 1 =i il e ial il i o 0o oo 000000 000000 Chldren to use knowledge of halving and
- Halving by - ——e doubling to recall half of an amount:
sharing or
splitting 2lle U j oo g : g g g g e.g. What is half of 127
Children to share a number of objects into a certain number Children to share amounts into a certain
of groups:e.g. 15+3="7? . .
number of groups by drawing: e.g. 15+ 3="7
Year 1
- Divide X X X X X
numbers by
sharing them X X X X X
into groups X X Children to use knowledge of grouping,
15 divided into 3 groups. X X X sharing and arrays to recall division facts:
Children to split a number of objects into groups of a certain ) ) e.g.15+3=7
Year 1 number: e.g. 15+ 3 = ? Children to share amount out into groups of
- Divide a certain number by drawing: e.g. 15+3="7?
numbers by
splitting
them into 15 divided into groups of 3
groups of.
Year 1‘ Children to recognise odd and even numbers by whether Children to halve numbers to recognise
- Recognise they can be halved. whether they are odd or even. ) )
odd and Children to recall which numbers are odd and
even I | I OIO 5 even:
(including YY) BE|BE|e)e)|e)e) olle)e) e.g. s 13 odd or even?
those over | |Ol0][00fI00 o[ [O[F [0l
OlolI0l0ll0lo][0lo]  ©l JIAAIO[DI0Io

10)




Calculation Policy — Division — Year 2

Objective Concrete Pictorial Abstract
Children to share a number of objects into a certain number . . )
of groups: e.g. 35+ 7= ? Children to sharebar;'nounts into a certain number of
ing: +7=7?
Year 2 @ groups by drawing: e.g. 35+ 7
- Divide
numbers by ;2 )>§ ;2 ;<( )>§ )>§ ;2
sharing them .
- XXX XITIXIX]IX Children to use knowledge of
Into groups HKUXHXX XXX grouping, sharing and arrays to recall
35 divided into 7 groups. x x x x x x x division facts:
Year 2 Children to split a number of objects into groups of a certain Children to share amount out into groups of a e.g.35+3=7?
- Divide number:e.g. 35+ 7="7 certain number by drawing: e.g. 15+ 7="7
numbers by
splitting
them into
groups of. 35 divided into groups of 5
Year 2 Children to use arrays to visualise the inverse relationship Children to use bar models to show the inverse Children to recall multiplication and
between multiplication and division. relationship between x and +. division facts: e.g.
- Understand 15
e | QOOO®  1In — & a5
relationship 5x3=15 5 5 5 Ey32 15
between ..... 15+5=3 15 15+5=3
division and a9 ’
00000 T 15435

multiplication

31313

(08

3

Year 1
- Recognise
when
amounts can
be divided
evenly

Children to recognise when amounts can be divided evenly
by sharing or splitting: e.g. 16 + 5="7

Children to recognise when amounts can be divided

evenly:e.g. 16 +5="7?

H

|
There are 3 groups of 5in 16 There 3 in each of the
with 1 left over.

groups with 1 left over

XXXXX
XXXXX
XXXXX

&
&)

&)

X

&)
&

Children to divide numbers in context

e.g. If Alice has 16 sweets and shares
them evenly between her 5 friends,
how many will they get each?




